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Global Education: 

Controversy Remains, But Support Growing 

Field Strives to Better Link Global Studies, Civics 



/ By John O'Neil 



During 1979-PO, Miami's Edison 
High School was the scene of 
frequent racial confrontations, 
particu* "riy between blacks and the 
growing numbers of Haitians in the 



communit)' What finally put a damper on 
the fighting was a global awareness 
program initiated by then-principal Frank 
de Varona that emph«isized "respea for 
diversit>'" and included a mandatory' course 
in global education for all students 
"The idea was to open the mmds of 
students that other groups are making a 



• 9 



contribution to our nation |ust as their 
owii Global education offers tremendous 
opportunities to a communit)' like Miami," 
concludes de Varona, now associate 
superintendent of the Dade Count)' public 
schools, which includes Miami 

Dade County, where more than 100 
nationalities are repres.^nted among its 
266,000 students in grades K-12, might be 
expected to encourage a strong 
multicultural perspective There is 
evidence, however, that the field of global 
education, which encourages increased 
study and understanding of other 
nations, cn)oys support far outside the 
distna s borders 
While global education is viewed 
skeptically by some, a number 
^of recent reports have 
supported more international 

Continued on page J 
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study, and districts and states have added 
requirements in such courses as global 
studies and coniemporaiy world problems 
Further, a national coalition of global 
educators formed last year, the AJIiance for 
Education in Global and International 
Studies, promises to provide new 
leadership in tackling some of the thorny 
issues facing the field, such as how global 
education can "peacefully coexist" with 
ci\ic education 

The pace of global change and the 
increasing interdependence of people \s a 



ASCD Task Force at Work 

An ASCD task force on 
international/global education is 
preparing recommendations for the 
Board of Direaors on how ASCD can 
broaden its international focus 

During a two-day meeting in 
Oaob.-r. the nine-member task force 
developed a statement advocating the 
Association s growth in international 
directions 

'(I)t IS essential that educators 
address the need to prepare young 
people for living in an interdependent 
v^orld, ' the statement says 'ASCD 
should and can plav a pivotal role in 
this effon ASCD as an institution has 
the potential to take an active pan in 
international education and thereby 
become a contributor to and 
beneficiary of educational ideas ana 
praaices throughout the world This 
role implies an increasing global 
perspeaive of ASCD. extending its 
interest, participation, and 
collaboration beyond the boundaries 
of the United States. " 



driving force behind the movement for 
global education, proponents say. 'Today, 
the local impaa of international trade, 
tourism, cultural exchange, immigration, 
and foreign investment can be found in 
vinually every community," says James 
Becker, direaor of the Midwest 
International Studies Pro|ea and author of 
Sdxx)hngfor a Global Age, 'This suggests 
we may have reached a moment in the 
history of our nation in which foreign 
languages and internatio.ial studies may be 
viewed as an essential aspea of school 
curricula, rather than as a temporary 
response to a real or presumed crisis " 




According to Siegfried Ramler, 
director of curriculum and instruaion 
at the Punahou School in Honolulu, 
Hawaii, and chair of the task force, the 
group's recommendations have two 
thrusts the internationalization of 
ASCD programs, services, ana 
struaure and the enhancement of the 
Ass(Kiation's commitment to 
improving student unoerstanding of 
the world For example, the draft 
statement proposes encouraging and 
supponing the establishment of 
additional international affiliate units 
and recognizing* and disseminating 



Defining Global Education 

Global education, as a "contemporary 
educational movement," is now about 25 
years old, estimates Willard Kniep. vice 
president for research and development at 
the American Forum Global Perspeaives 
in Education, a major supponer of 
increased study of international issues 
While "international studies" has a 
longer history than global education, the 
former was more limited to studying 
iiations, geographic areas, cultures, 
international organizations, and diplomacy, 
says Becker What was lacking, he feels, 
were programs that help students 
"understand and deal with the conneaions 
and ties that today link individuals and 
peoples the world over . What is needed 
is not so much to broaden knowledge as to 
reinterpret it " 

In Dade County, for example, global 
education is defined as "the process that 
provides students with the knowledge, 
skills, and attitudes which are necessary for 
them to meet their responsibility as 
Citizens of their community, their state, and 
their nation in an increasingly 
interdependent and complex global 
society" (see page 6). 

Becker says that "in a sense, global 
education is merely a realization of a 
number of changes in the world that the 
traditional curriculum doesn't account for " 

Despite the apparent differences 
between global education and international 
studies, "most people now simply accept 
global education as being interchangeable 
with international studies." says Andrew 
Smith, president of the American Forum. 



descriptions of model global 
education programs through ASCD 
publications and videos 

The group's efforts stem, in pan. 
from the realization that "we are living 
in an interdependent world in every 
way,' says Ramler 'Whatever we do in 
education, we have to keep that in 
mind " 

Other members of the task force 
besides Ramler are James Becker of 
the Midwest International Studies 
Projea, Carol Choye of the 
Princeton, N.J , public schools, Ruud 
Gorter of the National Institute for 
Curnculum Development in the 
Netherlands, Norman Overly of 
Indiana University in BI(X)mington, 
Candace Ransing c^f the Depanment 
of Defense school system in Frankfun, 
West Germany, Mary Solcy of the 
Foreign ?o\\cy AsscKiation in 
Washington, D C, Jonathan Swift of 
the Sch(X)l of Gk)bal Education in 
Livonia, Mich , and Don Vinge of the 
Kernan Sch(X)l in Edmonton, Alberta. 




''In a sense, global 
education is merely a 
realization of a number of 
changes in the world ^t 
the tnulitional curriculum 
doesn't account for/* 

—James Backer 




A number of approaches to global issues 
have been launched or popularized during 
this decade, including such programs as 
"nuclear-age education/' "peace 
education, " and "hunger education ' As >et 
unresolved, however, is how or whether 
they fit into the global education 
framework According to Ronald Herring, 
public programs direaor for ihe Institute 
of International Studies at Stanford 
University, There's a great deal of diversit>' 
in the thinking of people who work in the 
field concerning what should come under 
the banner" of global education 

Students Lack Basics 

It is not difficult to marshal convincing 
evidence that many American students 
leave schools without the basic 
groundwork for understanding or 
analyzing global conceras 

A Gallup poll for the National 
Geographic Society- released last year 
found that American 18- to 24-vear-olds 
ranked last compared to their peers in 
eight other nations (Sweden, West 
Germany, Japan, Canada, Italy, France, the 
United Kingdom, and Mexico) on a test of 
geographic knowledge Of all adult 
Americaas survexed, 75 percent could not 
kxrate the Persian Gulf on a world map, 4S 
percent could not locate Central America 

Perhaps e\'en more discouraging, the 
United States was the only country 
survey ed in which IH- to 24-year-()lds 
scored lower than those aged SS and older 
"Our adult population, especially our 
young adulLs, do not understand the world 
at a time in our histor\' when we face a 
critical economic need to understand 
foreign consumers, markets, customs, 
foreign strengths and weaknesses," said 
NGS President Gilbert Grosvenor in 
releasing the Hndings 

Students grasp of world histor\' and 
events also appears to be weak A fi rst-e\ er 
natk)nal survw of P-vear-olds' knowledge 
of histor\' and literature carried out in 1986 
by the National A,vsessnient of Educational 
Pr()gress found that only 30 percent could 
iflpnnR- the Magna Carta, and nearly half 
1^4 identih' Joseph S'alin as the 



Soviet leader during World War II Diane 
Ravitch of Teachers College, Columbia 
University, who coauthored a book based 
on the report's findings {What Do Otir 17- 
Year-Olds Know^)y asseas that the public's 
poor grasp of world affairs is one reason 
last fall s presidential debates lacked 
punch. "How can the candidates debate 
American polic>' in Nicaragua and El 
Salvador when the public doesn't know 
where ihe>' are and which side we are on^ ' 
she asked in a Washington Post column 

Concern about sucii findings, moreover, 
goes beyond knowledge of world events 
and people, important as they are 
"Tvpically, American students — whether in 
elementary schools, high schools, or 
colleges — know little about other cultures, 
groups, and nations, and are suspicious 
and ethnocentric in their attitudes toward 
those who are different from themselves, ' 
Kniep believes 

"Much as I would argue for geog^'aphy 
and foreign language study, ' adds Frank 
Newman, president of the Education 
Commission of the States, "I think ihe real 
thing we'll have to deal with ts cultural 
education We can't be isolated 
anymore " Thus, global education 
adv(x:ates favor an approach that helps 
students develop both knowledge about 
other peoples and a greater respea for 
cultural differences 

Infusion or Added Courses? 

While hardly anyone would argue 
against students learning more about other 
cultures and their relationship with our 
own, many experts feel global studies are 
shortchanged in most schools "Global 
education has not yet reached a place of 
prominence in the curriculum of most 



elementary- and secondary schools, " 
according to Kniep "It is still the exception 
rather than the rule to find programs that 
include global and international content 
within the nation's schools " Becker agrees 
that "most schools have been ver>' 5>lo>^' to 
respond in any systematic way *' 

Among global educators, there is 
widespread disagreement over whether 
schools need to add courses in global 
studies or attempt to "infuse" the 
curriculum with a global perspeaive 
Infusion would broaden the responsibility' 
for helping students think globally from 
the social studies department to all 
disciplines 

According to Kniep, "The most common 
approach to bringing global education into 
schools has been infusion That is 
changing as state legislatures and boards of 
education, recognizing the need for 
global/international dimensioas in 
education, increasingly support curricular 
changes and appropriations for global 
education " When Irving Mornssett, 
formerly with the Social Science Education 
Consortium in Boulder, Colo , reported on 
a state survey* of s(Kial studies trends in 
1986, 23 states required students to take 
Courses in world or global studies Ten of 
them had instituted this requirement in the 
previous four to five years 

Smith of the American Forum supports 
the infusion approach "There's basically 
no Course in the curriculum that does not 
have a global dimeasion," he asserts 
Similarlv, John Gtxxllad, author of A Place 
Called Sdx)oi cautions that "given the 
present state of clutter in the curriculum, 
particularlv ut the secondar\' level, states 

Continued on page 
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would be ill-advised to mandate specific 
content requirements Instead, in their 
strong endorsement of studies designed to 
broaden students' awareness of the world, 
slates should assist local distnas in 
encouraging teachers to orient dieir 
current courses so as to reflea a global 
perspeaive " 

Jan Tucker of Florida International 
University believes both infusion and extra 
courses may be appropriate "It's important 
to have a particular place in the curriculum 
where you can say here's somewhere 
we're stud>'ing global education ' '* 
However, infusion "can be much more 
effeaive because so many more people are 
involved, " he adds "I don't think it's an 
exclusive choice ' 

What Content? 

Regardless of how educators approach 
global studies, the question remaias of 
what should constitute its content Kniep 
argues that 'important questions about the 
substance of a global education ha\'e been 
largely unaddressed in die global 
education literature We are asking 
policymakers to buy a pig in a poke' when 
we urge them to adopt programs for which 
we have no substantive descriptions '* 

Stanford Universii>''s Herring says global 
education is viewed skeptical!)- by some 
polic\'makers and others as a "soft ' 
approach to international studies that "only 
l(X)ks at interdependence and doesn't l(X)k 
at the hard realities ' of other natioas 

Kniep has proposed a framework 
including four organizing elements "drawn 
from the present and historical realities 
that describe and define the world as a 
global societ>' " 

• The study of human values. This 
would entail stud)' of both universal values, 
such as human rights, and diverse human 
values found in different cultures 

• The study of global systems. 
Under this rubric, students would 
study the economic, political, 
ecological, and technological 
systems that bind all peoples 




• The study of global problems and 
Issues. General categories of content are 
peace and security issues, development 
issues, environmental issues, and human 
rights issues 

• The study of the history of 
contacts and interdependence among 
pec^les, cultures, and nations. This 
branch of study would enlai^ge global 
histor)' from the history of Western 
civilization to the histor)- of contaas and 
exchanges among civilizatioas 

Even when such a framework for 
interdisciplinary global studies is 
delineated, however, questions remain 
over what content should predominate 
Some educators feel that traditional 
content in geography and world historv- has 
suffered from being displaced by new 
approaches to social studies, including 
global education Herring admits that for 
such traditional topics, "the decline ls verv' 
real " Geography, for example, ")ust 
doesn't do as well when it doesn't get 
formal, explicit attention in the 
curriculum 

Many of the gk)bal education curriculum 
units are lengthy enough to displace, rather 
than add to, present content "There is 
reason to believe that an add-on or 
substitution approacn is more common 
than acknowledged," Kniep believes 
Noting the increase in materials on such 
topics as energ)- education and ethnic 
conflict, Kn*ep says that "it is logical to 
assume that they are being added on to or 
displacing other content in those courses 
of study ' 

Neil Pickett of the Hudson Institure is 
one who believes stand-alone units on 
contemporar)- world pn)blems are 
substituted for comprehensive stud)' of 
historv and geograph)'— with the effect that 
students lack an informed basis for 
analvving those problems "Yoj can't .stud)' 
issues in a vacuum," he asseas 

Chester Finn, professor of education and 
public policv- at Vanderbilt Universitv and 
director of the Educational Excellence 
Network, says more common ground must 
be built between global educators and 
traditional theorists on the desired content 
of international studies. "This common 
ground will enlarge so long as we can 
avoid viewing the curriculum as a zero 
sum game, as long as it does not become a 
battleground between those who want 
students to know lots more about 
American and Western historv' and those 
who want students to know lots more 
about other paas of the world. Students 
need to know lots more about both " 

Beverly Thurston, supervisor of 
international education for the Virginia 
Department of Education, says that state's 
effort to internationalize the curriculum 
"has nof weakened American or Virginia 
studies It's an additional dimension." 



Virginia officials are examining the state's 
student learning objectives with an 
international perspeaive and sponsoring 
workshops to develop teaching activities 
that suppi)rt that perspeaive, among other 
effoas, Thurston says 

Materials Criticized 

Despite the widespread support global 
education en)oys from many educators and 
others, the movement has been dogged by 
attacks on the qualitv' and nature of global 
education materials available to teachers 
and sti dents 

In a controversy that captured national 
attention several years ago, a regional 
official of the U S Department of 
Education, Thomas Tancredo, circulated a 
paper titled "Blowing the Whistle on 
Global Education' " that charged global 
education with denigrating capitalism and 
promoting moral relativism, among other 
assertions The paper, which used as the 
basis for its allegations several booklets 
published by the Center for Teaching 
International Relations at the Universitv' of 
Denver, brought global education under 
rttack in several Colorado communities 

Water Andre Ryerson has written several 
scathing critiques of "peace" education, 
^'^en by some as sharing common aims 
with global education, for promoting the 
political indoarination of students into a 
Far Left approach to international affairs 
"Never in the history of the United States 
have the public schools been conceived as 
a licit vehicle for one political segment of 
the population to convert the children of 
another." he wrote in an attack on several 
curriculum units published by Educators 
for ScKial Respoasibility in Cambridge, 
Mass Susan Alexander, executive direaor 
of ESR. said that the units criticized by 
Ryerson are new out of print and would 
not be reprinted without revision 

FoHowing the Colorado controversy, an 
Ad Ikx: Committee on Global Education 
appointed by the National Council of 
Teachers of ScKial Studies dismissed the 
attack as making 'sweeping generalizations 
about all global education from onh' a few 
pieces of instructional material '* Further, 
some educators, says Don Bragaw of the 
State Universit)' of New York at 
Bingham ton, feel it is appropriate to 
counteract "the heavy- emphasis on the 
glorification of war " in textb(x)ks and other 
instruction"! piograms 

Many, including some who staunchly 
support global education, worry- that 
unbalanced matenals give the movement a 
bad name, however 

"There are materials that are biased and 
partisan that have no place in schcx^ls," 
admits Smith of the American Forum 
Noting that some of the challenged 
matenals havj been published by advocacy 
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groups, Herring says that the boundary 
line IS the difference between groups that 
are seriously interested in education and 
those groups that have a partisan position 
and want to propound it " Pickett of the 
Hudson Institute agrees, saying global 
education has "provided a window for 
ideologically motivated persons " 

Advocacy groups sometimes offer 
teachers free or inexpensive materials on 
global issues that frequently are packaged 
into "read;/ to use" study guides and 
discussion questions Herbert London, 
whose tome on nuclear education, 
Armageddon m the Classroom, lamba.sted 
several curriculum packages, says the 
message to teachers from the controversv 
IS that Vou can't rely on the materials that 
are the most accessible " 

Bob Pickus, president of the World 
Without War Council in Berkele>', Calif, 
which has been involved in teaching about 
global issues for three decades, 
summarizes the feelings of many when he 
sa\^ that among global education materials, 
*Tou can find a lot of |unk and a lot of 
thoughtfjl, good stuff as well " 

Controversial Issues 

A key component of the controversy 
over global education materials is the 
inherent complexity of many of the issues 
covered in these programs, many expeas 
feel At what point, for example, are 
students prepared to discuss and formulate 
opinions on the nuclear arms race or V S 
involvement in Central America^ 

The Ad Hoc G)mmittee on Global 
Education asseas that the absence of global 
education "would eliminate one vital 
source for the development of critical 
thinking skills ' Grappling with issues such 
a.s free trade or proteaionism "not only 
requires substantial faaual knowledge but 
also forces the student to analr/e, 
extrapolate, synthesize, and come to a 
defensible conclusion," the panel says 

Howe\'er, Pickett feels that global 
education on nuclear issues, in particular, 
IS sometimes inappropriately direaed at 
younger children AXliat the hell g(X)d 
does It do for an 8-year-old to be prepared 
for nuclear annihilation? What jxxsitive 
things are you doing for tliat child by 
scaring him to death''" 

Likewise, Pickus says global education 
curriculum materials sometimes encourage 
students to form opinions on complex 
issues before the>' have developed the 
background to make informed ones. "I 
share a lot of the Right's anger about an 
8lh grade teacher having kids march out 
for a nuclear freeze when ihe>' don't ha\'e 
the basis for making a decision " While not 
wishing for a return to a time "when kids 
were totally sheltered from any 

O /sy," Pickus says educators must 
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carefullv selea topics appropriate tor their 
students 

Herring suggests that teachers 
themselves mav have difficulty becoming 
well-informed enough on extremely 
ct)mplex issues to lead students Ho single 
teacher could ever command a full 
knowledge of all the arenas of 
L'introversy " But one approach, he savs, 
might be for the teacher and students to 
expk)re se\'eral complex issues in depth, 
rather than treating man\' issues hastilv 
Such an approach would help students 
realize |ust how much ^'ork is entaiied in 
becoming informed about complex issues 

Noting that "you don't )ust become an 
effective citizen at age 21, " Herring stresses 
that students should be given the chance to 
formulate opinions on controversial issues 
while in sch(X)l Michael Hartoonian, 
supervisor of social studies education for 



the Wisconsin Department of Public 
Instruaion, says a challenge to educators 
when teaching complex global issues is to 
simplify as much as we can without 
making it simple-minded " 

Linking to Civics 

Bi)th supporters and detraaors of global 
education agree that t\^'o curricular 
priorities that have sometimes been at 
(xlds — CIVIC responsibility and global 
awai ^ness — must be twin pillars in the 
future gr<)wih of global education 'People 
who teach about global issues have to be 
clear that this is part of national citizenship 
development," says Hartoonian 

The I ^mted States Prepares for tts Future, 
a 1987 report of the Study Commission on 

Continued on page 6 
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Recem emits KMifMooia cafxtm 
some of the ddiotUes encx)imiered 

bioerl^ pQiitt8$# jBsuei 
An i||i«ilf^ in St Louis 

Central AtiMiriea aut the^ 
into Minnesoc* schools through the 
state's ^obsri education Inftiatlve. 
Amof« a litat^ of alk^aition^, ^ 
duttged that the Slate hitt drawn upon 
a radical left-wing advocacy group 
called the Central America Resource 
Center to provide schools with teacher 
training and materials on CennI 
American isAies. ~- 

Throu^ its "Minnesou in the 
World and the W6tid in Minnesota" 
global studies program^ Kersten 
chained, the state has supported die 
listing of resource m^iterials from 
CARC in its newsletters and die 
appearance of CARC representathnes at 
teachers* conferences. CARC 
**domln^ the public policy 
discussion on Central America in our 
schools" Kersten asserted Her 
allegations diat materials on Central 
America being used In Minnesota 
schools arj \^a$td have drawn 
support from Lynne Cheney, chair of 
die Nad^ EndoMient for the 
Humanities; QaBvkl Roe, a member of 
the UnlvefSfty of Minnesou Board of 
9egea»$\ and Do^^ Dora, direaor of 
international afirtrs for die American 
Federation of Teachers, 



those woridng on the state's global 
studies mkiadve have defended the 
pn^gram. Bob Eridcson, dii^ectbr of the 
Global Studies Resource^ Center in St 
Louis which is $nipponed by 
iundihg from die stale Department of 
Education ?iid die UnKersity of 
Minne$ota*f.<flob9l Education Center, 
said, "I diink everydiing we have done 
has been widi a baianoed apfxcach/' 
Teachers asking for materials on 
CennI America at die ivgionai center, 
he said, could find information from 
die U.S. State Department and other 
sources in addition to a directory of 
materials from CARC He added diat 
die center is open to suggestions for 
additional materials on Central 
America 5f might stock. . 

From the state s stami^nt, the 
tuning of die controversy oould not 
have been worse. According to Roger 
Wangen, state director of imernational 
education, the state education 
department is preparing k^laUon 
proposing to institudonaliase die 
' Minnesou in die World and die 
Worid in Minnesou** program with 
state funding. So fiv, the program has 
receded 11 miilton in found^nton and 
corporate support, he said. 

Wangen said die flap over materials, 
which has drawn inqidtles ftx>m die 
^ifcim^ //(mi^ and other media, has 
placed the state's gfobol eckicatkui 
proponents "under die gun.** It is 
expeaed diat both die state Board of 
Euucation and die state l^lature 
may inquire imo the controversy. 
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Global Education, states, "There is a strong 
conneaion between citizenship education, 
as a traditional and essential component of 
edjr?»'on in the United States, and a global 
perspeaive in that education ** 

Pickus of the World Without War Council 
believes global educators have become 
more than a "cheering seaion * for the 
diversity and pluralism of the world 
nations and peoples. "In faa," he says, 
"interdependence can be as much a threat 
as a promise because the values and goals 
of others can be antithetical to our own." 



Fdtication for Democracy, a statement 
endorsed by a wide range of signatories 
from across the political spearum, 
criticized a reluctance among some 
educators to openly embrace democratic 
values in comparing the United States with 
other nations "We are concerned that 
among some educators there appears to 
be a certain lack of confidence in our own 
liberal, democratic values, an unwillingness 
to draw norm^^tive distinctions between 
them and the ideas of non-democratic 
regimes,** the statement asserts. "Any 
number of popular curriculum materials 
deprecate the open preference for liberal 
democratic values as ethnocentric' ** 



GloDal education, Pickus belie\'es, "is 
now turning in the direaion of how to do 
a difficult task — ^strengthening civic 
education and democracy while at the 
same time preparing students to live in 
what truly is an interdependent world " 

Vanderbilt University's Finn cautions that 
"if global education envisions a world in 
which the only enemies are ethnocentrism, 
patriotism, and nationalism, then global 
education is not something the American 
people much want or will long tolerate.*' 
However, he stresses that *'what we 
traditionally call civics education and 
global education are not mutually 
exclusive * 



Florida Partnership Trains Teachers to Think Globally 



Students at the Dade Center foi 
Modem Languages (CML) in 
Miami, Fla., know more about 
international banking than the average 
consumer 

Pupils at the magnet school for grades 
3-6 earn CML dollars for good work or 
behavior, such as a week of perfea 
attendance or turning in homework 
During each grading period, a different 
foreign currency is seleaed as the "legal * 
tender with which students pay to view 
sp^ial movies, participate in special sports 
tournaments, or buy trinkets from a school 
store The exchange rate is posted each 
week, and, as can be imagined, students 
are especially attuned to fluauaiions in the 
currency's value "When I told students a 
movie, popcorn, and a drink cost 2,000 
pesetas, the\' were shtKked,*' says principal 
Lois Lindahl After a talk bv a classr(X)m 
visitor from Spain, however, "they 're 
understanding the difference * in the x'alue 
of foreign currency, Lindahl s^ys 

The schcxil s approach to ItSrning abt)ut 
other nations and cultures does not end 
with monetary matters Pupils study 
Spanish for two hours each day. likewise, 
the morning and aftern(X)n announcements 
over the public address system are 
delivered in Spanish Global dimensions 
have been added to such courses as math 
and language aas And students will 
experience cultural aspects of other 
nations through such aaivities as a year- 
end "world cruise,'* planned for this 
spring, in which each classr(K)m will 
become a ' port*' representing different 
countries' fo<>d, aas, and entertainment 

Tlie Dade Center for Mcxiern Unguages. 
like 91 other of Dade Count>''s 260 sch(X)ls, 
is benefiting from a global education 
pannership between the distria and 
Florida International University The 
Danforth Foundation has provided $1 
million in support over four years 
^© "obal Education Leadership 
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When teachers are trained to 
view content with a global 
perspective, ""they will become 
global teachers for life/* says 
Toni Kirlcwood. 



Training Program will help 
"institutionalize * global education in the 
district *s sch(X)Is, according to Ass(Kiate 
SuperintendentFrank de Varona The key 
to the pro)ea is training teachers, media 
specialists, and administrators in ways to 
infuse the curriculum with a global 
perspeaive Two teachers ha e been 
released from their classr(K)m duties to 
help sch(X)I faculties devek)p sch(K)lwide 
plans for global approaches, identify- 
resources for international studies, and 
create lessons and units 



Tom Kirkwood, one of the two "global 
facilitators, * says that once teachers 
develop a global perspeaive on the 
content they teach, 'they will become 
global teachers for lif** " Elementary 
teachers, in particular, are well-positioned 
to infuse a global perspeaive in what they 
teach Secondary' teachers tend to be more 
hesitant, she sa>'s, but \ try to tell them 
that global education is not an add-on ** 

Jean Kovach, a social studies teacher at 
Miami Sunset Senior High School, the 
state s largest with vr»ovQ than 3,500 
students, agrees that infusing a global 
perspective *'is much easier for us in social 
studies" than in other subjects 

Another component of the Dade-FIU 
partnership is the preservice preparation of 
teachers with a global perspeaive Social 
studies education majors at FIU are placed 
with experienced global teachers in the 
Dade public schcx)ls, thus learning how 
^jobal issues are handled in an authentic 
♦ch(K)l setting 

Jan Tucker, who directs the Global 
AAar^^ncss Program at FIU. says the 
partnership illustrates several of the 
themes of recent sch(X)l rc'form proposals, 
including .sch(K)l team decisionmaking and 
stronger ties between higher education 
and the public sch(K)ls Likewise, de Varona 
says strengthening global education 
programs will depend on linking them 
with other sch(X)l improvement strategies 
We will be much more effeaive when 
wc can document to ^Kal sch(X)l boards 
that education for international 
competence is also a gcxxi investment for 
achie\'mg other major system goals,'* such 
as dropout prevention. profesMonali/,ing 
teaching, and sch(X)l-based management 
Such pr(X)f will become e\en more 
necessary when foundation support ends 
and de Varona w.H ask the sch(X)l board 
iot Continued funding Tm going to 
Continue to fight for global education " 

—John O 'Neil 



A New Coalitloii 

Within the global education field, 
perhaps the most notable development in 
ihe past several years has been the 
formation of a new coalition that will 
attempt to provide leadership on such 
issues as balancing civic and global 
education and ensuring that materials are 
of high quality. 

"We recognize that promoting a scasc of 
responsibility that crosses ideological, 
cultural, and national boundaries is a 
complex and controversial undertaking," 
the Alliance for Education in Global and 
International Studies (AEGIS) says in its 
chaner "For some, a sense of world 
responsibility seems to require 
abandonment of a commitment to one's 
own nation. For others, a commitment to 
one's own nation precludes the pursuit of 
world responsibilities We affirm the 
wisdom — indeed the necessity — of a 
commitment to both one's own nation and 
the world " 

AEGIS, of which ASCD is one of 36 
oiganizational members, spells out specific 
funaions the coalition will attempt to 
fulfill, including, developing a consensus 
on key issues and representing the field to 
educational policymakers and the general 
public; facilitating communication among 
organizational members and other global 
education networks, and encouraging uie 
development of guidelines and improved 
methodologies through which programs 
and materials may be improved 

Although AEGIS may represent a 
"precarious consensus," as one educator 
put It, backers hope it will become a 
standard-setter lor the field, panicularly in 
dealing with nagging questions over the 
political content of some materials "We 
need to be as politically objeaive as we 
can." says Herrirg, who chairs AEGIS' 
board of direaors "We need to take 
controversial issues and deal with them 
openly, candidly, and effeaively It s 
incumbent upon us to make materials 
available that draA' upon a range of points 
of view ' For example, he says, an AEGIS 
task force has begun to explore "what 
balanced, non-p*?nisan education is 

Becker of the Midwest International 
Studies Projea, a member of the group's 
board, calls the formation of AEGIS a 
good step forward It creates an arena for 
diak)gue. " 

One iyf the tough decisions facing the 
group is what organizations it will include 
as members Mary Sole>', director of sch(K)l 
programs for the Foreign Polic>' 
Ass<Kiaiion, says a challenge to AEGIS is 
that ' we cannot be o tight that we drown 
in our ov n sense of self-imponance. but 
we ca 1*1 i/C so kxxse that we are linked 
with «.)iY(anizat4ons we're not comfonable 
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citizenship education to encompass 
knowledge and skills essential for 
understanding the complexity of the 
problems and opponunities that the United 
Scutes faces in the world. ' The aim of the 
projea, which is being funded by the 
United States Institute of Peace, is to build 
awareness among citizenship specialists of 
the need to consider international 
dimensions, according to Michele Archie, 
who directs the effon. 



Growing Support 

The creation of AEGIS is but one of the 
important signs during the past decade that 
educators, policymakers, and others are 
becoming increasingly supponive of a 
global element in schools For example 

• Since 1985, both the Council of Chief 
State School Officers and the National 
Governors Association (NGA) have issued 
reports stressing the imporunce of 
international education NGA also has 
assigned a new task force to examine what 
governors can do to promote international 
competency Their repon will likeh' be 
released this spring 

• Universities and communit> 
organizations are becoming aaiveh' 
involved in pannerships with the public 
schools to promote international 
awareness. Smith believes, although these 
efforts have "reached only a fraaion of the 
nation's schools " Financial backing from 
foundations, corporations, and sources of 
public suppon for global education, 
moreover, may reach IS million per year, 
he estimates 

• An effon is under way to boost federal 
suppon for international studies The 
Coalition for the Advancement of Foreign 
Languages and International Studies 
created in 1987 to remedy, in pan, "limited 
and unstable * government funding of 
international programs One of the major 
points the coalition will address before 
issuing recommendations later this vear is 
whether a ne>\' federal entit\' comparable 
to the National Science Foundation is 
needed to direa federal international 
studies programs 

• The International Development 
Conference is C(X)rdinating a program 
dubbed "Worldu ise 2000" that has 
designated the decade of the 1990s as one 
for promoting international understanding 
and C(K)peration The nonpartisan coalition 
of organizations will suppon a series of 
national events and projects to stimulate 
greater awareness of internationalization 

• Tlie Council for the Advancement of 
Citi/enship, based in Washington, D C , 
recentk launched a new project to 
"expand the basic civic literacy fostered by 



Questions Remain 

Such developments notwithstanding, 
global educators clearly have their work 
cut out for them in several ireas 

For one. whether global studies course^; 
are added or a global perspeaive infused 
across the curriculum, teachers must learn 
to deal comfortably and skillfully with 
complex international issues. At present, 
some experts feel, many teachers lack such 
abilities "I don't think teachers are getting 
a solid grounding in their undergraduate 
training for world studies. " says Fran Healy 
of the National Council for the Social 
Studies "It's very spott>' '* 

"There is not much evidence to show 
that teachers are well-equipped " to teach 
from a global perspeaive. says Kniep 
Moreover, although mone>' has been 
direaed at staff development to suppon 
global awareness, inservice programs are 
"forever «i catch-up game." he adds 

Also at issue is the availability of qualit\' 
textb(X)ks that deal comprehensively and 
objeaive ly with global issues Smith of the 
American Forum notes that while the 
amount of supplementary* materials has 
risen "dramatically the real problem is 
the basal iexts The\* still have a long way 
to go One reason is that publishers may 
be war\' of investing in global issues 
textb<H)ks An expen in the social studies 
held cited the example of a textb<X)k series 
marketed several yea^s ago bv* a major 
pulJisher that represented "probably the 
best example of how s(Kial studies could 
he developed in the normal s(Kial studies 
format hut have a global f)erspeaive The 
series "bombed. " however, perhaps leaving 
publishers gun shy about similar ventures 

Many supponers of global education cite 
the need for better evaluation and 
monitoring of programs "Evaluation of 
programs and materials must remain one 
of the hignest prionties in global 
education. ' Smith assens "If projects 
cannot demonstrate that teachers and 
students are learning more about 
international issues, then suppon for 
sch(M)l districts or other funde.s is 
unlikeK 

Finallv. educators must work to build 
broad-based suppon for their progran-s 

Conttntied on page 8 
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Continued from page 7 

Newman of the Education Commission of 
the Sutes says that in the wake of the 
controversy surrounding some of the 
materials published by the Centei for 
Teaching International Relations, "in 
Colorado, now, you're either for global 
education or against it What I think is so 
dangerous about this is that it will leave 
the issues unresolved and force people to 
take sides " This suggests that global 
studies enthusiasts must build partnerships 
with higher education, parents, legislators, 
and others in support of a stronger 
international component in schools 

Global education, as Smith notes, "is in 
the very early stages None of us believv 
we're going to change the schools 
tomorrow We're looking at it as a 20-, 30- , 
or 4^-year plan'*B 
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